Theoretical Background

Traditional to Innovative Pedagogy in School Context
The mobile learning can be used any time and anywhere. It facilitates a 5-level mobility: mobility in the physical space, technological mobility, mobility in the conceptual space, mobility in the social space and decentralized learning (Sharples, Taylor, and Vavoula, 2007) . Naismith 
Pedagogical Uses of Advanced Mobile Devices
Educators can implement mobile technology-integrated teaching in order to narrow the chance for a gap between the school and the extracurricular environment. The result of using technologies in which they are versed can empower learners, enhance learning, rendering it more meaningful and relevant. Laurillard (2007) as well to strengthen professional teacher-development programs so as to provide sufficient preparation of the teacher, the most significant obstacle to implementing effective mobile learning.
Purpose of the Study
The purpose of this study was to expand the scope of the pilot study previously conducted (Seifert, 2015) and to further examine the implementation of mobile technology and identification of usage patterns in the Mobile Learning Space (MLS) among the lecturers in a teacher education college. Furthermore, the study aimed to learn the usage patterns of the Pedagogical Tutors (PT) and their mentors who were provided their own tablets throughout the year, as well as exposure to ways of implementation in their various domains. Another objective was to set the potential of mobile technology for teaching on the challenges which this combination conveys. Accordingly, patterns of used in the MLS and the lecturers' attitudes towards teaching and learning in the MLS.
Study Background
This study was conducted during two years. The first year, constitutes a pilot study, in which technical difficulties were solved, lessons were learned and the MLS was adjusted to the lecturers' needs. In the second year of the study, the emphasis was placed on the professional development and pedagogical training of the lecturers. 
At 2 Year
In the first semester of the second year, 16 lecturers were assigned to teach 17 courses in the MLS. Five courses were taught along the whole year and 12 courses only in the first semester. At the end of the first semester, 13 lecturers responded to the questionnaire. In the second semester of this year, 13 tutors were assigned to teach 18 courses in the MLS. Among the lecturers, two lecturers taught two courses and one taught three courses. The rest of the lecturers taught one course each. In total, seven courses were yearly and nine courses were taught in the second semester. For nine of the lecturers, this was their second year assigned to teach in the MLS.
During the second year, eight PT and their mentors got a personal tablet for the whole year and for the following one.
Research Questions
The research questions were: Prior to the planning of the space, several aspects had to be considered: the space location, space organization,
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staff training, managing the use of the space, technical support while using the space, pedagogical support, radiation safety, security of the equipment and interactive board.
Methodology
Sample and Data Collection
The research participants included the faculty members teaching in the course of the first year. In the first year, out of 29 lecturers assigned to teach in the MLS, 13 responded to the questionnaire. In the second year, 13 instructors were assigned to teach in the MLS. All the 13 instructors responded to the questionnaire. Five of the lecturers were assigned to teach in the MLS during both years of this study. 
Research Design and Data Collection Instruments
This study employed a mixed-method approach which combines quantitative and qualitative research methods 
Pedagogical Uses of Advanced Mobile Devices
In both first and second years, there was a limited use of the HC by lecturers. Table 1 presents the extent of the use of the HC by lecturers.
As Table 1 Table 2 presents the three patterns of use and excerpts from the lecturers' assertions.
Certain lecturers had no intention of using the computers at all. Nevertheless, since they were available in the MLS, they The quantitative data provided information on the extent to which the HCs were used by lecturers and students, and the type of use they implemented. Table 4 presents additional uses by the lecturers.
As for the PTs who owned the tablet along the year, Figure 1 presents the uses they made. 
Pedagogical and Technical Support
The lecturers were asked to which extent they wished to Lecturers' answers are presented in Table 5 . Table 5 shows Table 5 . Lecturers' Wish to Receive Technical and Pedagogical Support (N = 13) PTs, they reported a level of usage of 2.1 (SD=0.6).
Technical Difficulties
Many of the lecturers reported facing difficulties using the HCs and using the interactive whiteboard. The interactive In order to overcome part of the difficulties, it is very RESEARCH PAPERS 
Organization of the Mobile Learning Space (MLS)
Organization of the learning space often dictates the ways of usage and is also derived from the application of teaching methods. The lecturers were asked about the extent to which the learning space meets their needs. Table   6 presents lecturers' answers.
As shown in Table 6 , some of the lecturers were not satisfied with the space design. Certain lecturers were bothered by the fact that the space design prevented the sense of the willing to use the tablets in the future.
Attitudes of Teaching and Learning in an MLS
The main objective in teacher education is to prepare the In the 2 year, when the lecturers were asked whether they intend using the MLS and the HC, in the future, most of them were strongly positive, whereas about 38% were not that st positive (M=2.7, SD=1.7). In the 1 year of implementation, the lecturers' response was lower (M=2.3, M=1.7). One of the lecturers stated: "being assigned to teach in the MLS created for me an opportunity. It enabled me to use the available technology and after I tried it, I became encouraged to use it a few more times along the course and gained the assistance that has been offered to me".
Lecturers were mostly positive in implementing mobile learning after receiving technical and pedagogical support. As for the students, it is important to expose them to varied and innovative teaching models as well as help them develop attitudes and deal with mobile technology implementation in their classrooms.
As for the PTs, during the focus group meeting, all stated that they intend using the MLS at a reasonable degree.
They recommend having a kind of tablet that can suit their needs and the ability to share and store data via cloud computing. This should be a high quality and advanced new generation tablet, which allows downloading all needed applications and is suitable to their varying needs.
Discussion
The study emphasizes the fact that lecturers and PTs should that for best practices of ML to occur, it is necessary to enhancement of the learning process.
Implementing ML as with implementing any other technology, requires a gradual process. In this study, it is learned that in the second year, lecturers who were involved in the process, could see the added value of integrating ML into teaching and tended to increase ML.
Some of the instructors who were assigned to teach in the MLS taught without exploiting the HC or in some cases implemented technology at a substitution level (Puentedura, 2011) . However, lecturers who were assigned to teach in the MLS yearly courses or for more than one 
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